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o ¢
Executive Summary

After thorough analysis of the discussion document, Shake Up The Establishment’s team of
youth volunteers has identified four areas of key concern regarding the proposed
implementation of a National Framework for Environmental Learning.
1. Youth and students are not the only people being impacted by climate change, thus
environmental education programming must be made available and accessible to
other groups looking to learn, like immigrants and new migrants.

2. The current approach asks youth to cause monumental changes within their homes
and lifestyles, while also failing to acknowledge the climate justice work being done
by youth in grassroots organizational spaces.

3. There is untapped potential for the framework to continue to provide training and
learning opportunities beyond conventional education systems.

4. The current framing and tone of the National Framework for Environmental Learning
discussion document has left us with quite a few concerns about what will actually be
taught in environmental education curricula.

Key Recommendations

1. Programming stemming from the framework must expand to support communities
outside of students and youth, and provide supports and compensation to educators
and organizations already doing this work.

2. Youth have not created the climate crisis, the government must ensure that they are
not burdened with the sole responsibility of addressing its impacts.

3. The government must provide environmental learning opportunities beyond the
standard education and schooling systems.

4. The government needs to be more specific in how issues of climate justice and
Indigenous knowledges will be used to shape environmental literacy programming and
curricula.
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Key Concerns:

We appreciate the government’s desire to create a National Environmental Learning
Framework, especially as an organization that does so much work trying to improve the
public’s understanding of climate justice within so-called Canada. Ultimately, we have concerns
about the narrow scope of the programming and the potential for partisan conflicts to deter its
effectiveness.

Key Concern #1. Programming Gaps

The proposed framework has a strong focus on youth and children, but is missing the
inclusion of other important stakeholders who must be engaged. While a section of the
discussion paper highlights programming targeted towards “children, youth, families,
educators, and their communities”, there is a considerable lack of the equitable distribution of
programming that is inclusive of communities facing increased burdens and exposures to
environmental challenges who lack access to participating programs and learning
opportunities. New migrants, for example, are important stakeholders that are not addressed
in the document. Many immigrants are interested in pursuing sustainable lifestyles and
learning more about the environment, yet they experience many structural and systemic
barriers (e.g., a lack of accessible green spaces, language barriers, economic constraints,
etc)’. The inclusion of immigrants must be done thoughtfully as otherwise, Westernized
understandings of sustainable lifestyles may be imposed upon immigrants, consequently
disempowering them. This includes newly arrived migrant children who enter school systems
with language and cultural barriers — how will this framework integrate this concern and
support them?

Furthermore, the document mentions that Canada is engaging interested stakeholders to
learn more, insinuating that the onus is on citizens to actively seek out opportunities rather
than creating accessible, proactive communications with relevant stakeholders. Processes
regarding inclusive participation of all stakeholders can fall short without clear methodologies
on how this will be done. The government must ensure engagement efforts are accessible and
proactive in engaging communities. It is also unclear as to how these discussions will be used
in the implementation of the programming. Engagements must be followed up with actions to
address feedback and concerns collected from communities to ensure their voices and

1 Promoting Green Living among Newcomer Families [Internet]. Access Alliance. 2018 [cited 2024 May 17].
Available from: https://accessalliance.ca/research-blog/promoting-green-living-among-newcomer-families/
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perspectives are being reflected within the framework. There needs to be explicit, accessible,
direct consultations with teachers and other educational staff, as well as students on the
consolidation of the environment and education. The document indicates that Nova Scotia has
voluntarily joined the Greening Education Partnership launched by UNESCO — we propose

mandating this to ensure widespread adoption and consistent implementation across all
educational institutions in so-called Canada.

There needs to be clarification for how the federal government envisions the implementation of
this environmental learning framework in light of provinces that have virtually gutted their
educational and environmental departments?. For instance, with the provincial government of
Ontario rolling back the modern sex education curriculum we are concerned that provincial
governments may reject environmental education curricula that emerge from this framework?®.
Given the recent intensity and frequency of jurisdictional challenges regarding federal
environmental policy, like the Impact Assessment Act, we are concerned that partisan divides
regarding climate change will negatively impact and stall the implementation of effective
national environmental education programming®. Thus, we ask how the federal government
plans to navigate the jurisdictional intricacies of implementing national environmental education
programming when education is under provincial and territorial control, considering the
significant pushback by certain provincial governments against federal environmental policies
like the carbon tax?

The framework discusses environmental education that needs to go “beyond scientific, as
environmental learning extends to other matters of everyday concern for Canadians, such as
justice, health, economic, etc.” This wording fails to acknowledge the intersectional nature of
these challenges and their inherent connection to each other. Further, it is unclear what is
meant by “beyond scientific" and whether this is referring to the inclusion of other knowledge
systems, which would provide a more inclusive understanding of environmental issues. Thus,
this term must be clarified and properly defined in the beginning sections to set out better

2 PressProgress. Ontario Budget 2023: Doug Ford Pulled a Sneaky Move to Quietly Cut Education [Internet].
PressProgress. 2023 [cited 2024 May 12]. Available from:
https: ressprogress.ca/ontario-budget-2023-doug-ford-cut-education

3 Global News [Internet]. [cited 2024 May 13]. Human rights challenge being launched against Ontario’s sex-ed
curriculum rollback | Globalnews.ca. Available from:
https://globalnews.ca/news/4378003/human-rights-lawyers-sex-ed-curriculum/

4 Supreme Court of Canada. Case in Brief Reference re Impact Assessment Act [Internet]. What is currently
Canada: Supreme  Court of Canada; 2023 Oct 13 [cited Oct 17]. Available from:
https://www.scc-csc.ca/case-dossier/cb/2023/40195-eng.aspx
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framing of the goals and intentions of the environmental learning framework. Without other
knowledge systems and intersectional perspectives, the programs can perpetuate the
misguided notion of humans being separate and superior to nature.

When integrating knowledge systems, there can be challenges with respecting the intrinsic ties
to ways of being, such as in many Indigenous communities, which will require more substantial
systemic changes to create spaces that respect and can be inclusive of such systems®.
Wording such as “high-quality educational learning” is problematic as existing disparities in
identity and funding shape the quality of education for students across the country. This poses
concern that the program is narrowly tailored towards specific issues and groups, and will only
be high-quality for some, and not others. How does the government envision support for
students in a manner that develops inclusionary, intersectional and well-rounded understandings
of the environment and climate justice?

Key Concern #2: Underestimating and Overburdening Youth

Throughout the discussion paper, there is a pervasive assumption that youth are the sole
stakeholders who will be impacted by climate change. We are particularly concerned around
the framing of how youth will be expected to address environmental challenges. The section
entitled, “Children and Youth: The Main Stakeholders” exemplifies this presumption. This
section heavily emphasizes individual lifestyle changes as primary solutions to pressing
environmental issues rather than targeting large systemic changes that the government must
undertake. It is quite an affront that the government is drafting this document with the intent
of pushing youth to become harbingers of systemic change when oftentimes, youth are not in
explicit positions of power with the capacity to address these environmental challenges.
Children and the youth should be looking toward pursuing their aspirations and planning for
their respective futures rather than fighting for the well-being of themselves and their peers.
Considering this, the government must focus on the role other stakeholders and generations
have in addressing environmental challenges.

These presumptions fail to acknowledge the accomplishments that youth already have
achieved through active leadership in the climate justice movement. Therefore, the focus youth
for the framework’s programming underestimates their existing knowledge and work in this

5 Jaskiran Dhillon (2021): Indigenous resistance, planetary dystopia, and the
politics of environmental justice, Globalizations, DOl 10.1080/14747731.2020.1866390
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space and underestimates the lack of environmental education or concern of stakeholders
that are contributing to and exacerbating environmental burdens.

Key Concern #3: Programming Beyond Education

The discussion document brings up an important facet to education. which is informal learning
opportunities, notably experiential learning. There is a strong need for education through
experiential learning, connecting people to the environment and thus environmental issues
first hand. The document does not include enough emphasis on the importance of this type of
education for a variety of stakeholders, ranging from industry stakeholders causing
environmental harms to those that have not established relationships with nature due to
systematic barriers that made opportunities and participation inaccessible. The schoolyard
greening movement is one of the few, if not only, systemic suggestions of the framework
observed so far and we question if the government envisions this movement as part of their
framework. We encourage the inclusion of more systemic examples of informal education
opportunities within the framework.

Community-based environmental programming such as green alleys and community gardens,
among others, can risk becoming exclusionary and promote solely Western methodologies if
they are not reflective of community needs and capabilities. Similarly, the proposed
environmental learning environments such as zoos, museums, and science centres, reflect
colonial attitudes and practices that reinforce existing understandings of the environment and
thus could continue to exclude other ways of being and knowing. When these systems,
structures, and industries are not willing to adapt, it puts increased emotional burdens on
individuals, families, or workplaces that are the only ones trying to influence spaces to be
more sustainable.

NGOs are important collaborators for administering environmental literacy programs, but their
success and scope is incredibly dependent on the funding support that is available to them.
The document states that “there are few organizations of size and influence to facilitate
dedicated environmental learning outcomes'', but fails to acknowledge that such challenges
exist due to this lack of financial support. It is important to recognize the importance of these
groups and not put undue burdens on them to provide this important service without financial
compensation, to ensure they can continue to operate effectively. There are additional
concerns about funding opportunities in regards to the bias towards organizations with
pre-existing relationships with government over grassroots and smaller organizations. In
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addition, the funding sources that are provided can influence and shape the kind of activities
that these organizations end up doing, which can cause outputs to be misaligned with the
concerns and needs of communities®. Another way that Western science and knowledges can
dominate and create epistemic injustices is through Monitoring, Evaluation, and Reporting
(MER) practices in assessing the effectiveness of program activities’. Organizations face
pressure to engage in broader trends towards datafication, which again may deter
organizations from developing campaigns and initiatives that are actually alighed with
community-identified needs. It is unclear as to how the framework will address these concerns
when pursuing the aim of collaboration and incorporation of diverse perspectives.

Key Concern #4: Framing and Tone Concerns

Discussions of the environmental crisis within the document are often detached from
underlying systemic issues that have given rise to these ongoing crises. The triple planetary
crisis was caused by colonial, capitalistic systems, and it is unfair for proposed legislative
solutions to be focused on individual actions, rather than these core issues. While the
subsection “Children and Youth: The Main Stakeholders” acknowledges a global increase in
numerous social issues that undermine democratic and scientific responses to the triple
planetary crisis, the discussion fails to consider that many of these social issues are
systemically induced and fails to take into account the role that the government plays in
perpetuating these social issues. This lack of government accountability in causing and
addressing climate and social justice issues will lead to further distrust of governments and
media, causing people to fall prey to misinformation.

Furthermore, numerous elements of the Canadian government and mainstream media persist
in engaging in and perpetuating historical extractivist projects that were initially responsible for
triggering the environmental crisis®. For example, the construction of the 2018 Muskrat Falls

 Chris Bopp, Ellie Harmon, and Amy Voida. 2017. Disempowered by data: Nonprofits, social enterprises,
and the consequences of data-driven work. In Proceedings of the 2017 CHI conference on human factors in
computing systems.

3608-3619.

" Jennifer Pierre, Roderic Crooks, Morgan Currie, Britt Paris, and Irene Pasquetto. 2021. Getting Ourselves
Together: Data-centered participatory design research & epistemic burden. In Proceedings of the 2021 CHI
Conference on Human Factors in Computing Systems (CHI '21). Association for Computing Machinery, New York,
NY, USA, 1-11.

https://doi.org/10.1145/3411764.3445103

8 Gobby J, Temper L, Burke M, von Ellenrieder N. Resistance as governance: transformative strategies forged on
the frontlines of extractivism in Canada. The Extractive Industries and Society. 2022 Mar 1;9:1009109.
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project on Mista-Shipu (also known as Churchill River in Newfoundland and Labrador) which is
home to many Indigenous peoples represented by the Innu Nation, the Nunatsiavut
Government, the NunatuKavut Community Council in Labrador, as well as various Innu First
Nations in Quebec®. As early as the 1770s, this very region was subjected to colonial interests
that established economic and spatial boundaries around Inuit Indigeneity®. This facilitated
the government's unrestricted participation in resource extraction activities, leading to
over-harvesting'*. The Muskrat Falls project presently reinforces the spatial and economic
containment of Indigeneity, simultaneously exacerbating the alteration of natural river systems
and the loss of habitat for aquatic species. Mainstream media participates in these colonial
legacies through deliberate misinformation or the exclusion of crucial facts in order to serve
the interests of the elite and industry in so-called Canada®. This discussion paper undermines
the crucial role social media plays in connecting communities and providing access to the lived
experiences of people around the world and devalues educational material that emerges from
online communities which in turn can be used to galvanize communities into taking action
surrounding the exact social issues that are mentioned throughout the document.

While we acknowledge and appreciate social media as an educational tool, there is a need for
enhanced access to information and education outside of social media, but this information
must be easily digestible, offered in various languages, directly accessible, unbiased and
unfiltered. Considering that Canada is expected to observe increased immigration levels to
500,000 newcomers/year by 2025, educational materials must be designed and provided in
non-official languages®®. This includes Cantonese, Mandarin, Arabic, Spanish and Punjabi,
which are just several of the major non-official languages used in Canada®*. We have similar
concerns around the Euro-centric perspectives that frame the intent of this document and the
supposed gaps around environmental education. Notably, the document comments on the lack
of formal structural programs for environmental education while failing to mention the
intergenerational transmission and retention of sustainability practices amongst families and

° Procter A. Elsewhere and otherwise: Indigeneity and the politics of exclusion in Labrador’s extractive resource
governance. The Extractive Industries and Society. 2020 Nov 1;7(4):1292-300.

10 |bid.

1 |bid.

12 Dzik B. The Case for Critical Media Literacy: A Comparison of Climate Discourses in Canadian Mainstream and
Alternative Media (Doctoral dissertation, University of Saskatchewan).

3 Ramzy M. Why diaspora communities in Canada are struggling to keep their first languages alive [Internet].
Broadview Magazine. 2023 [cited 2024 Mar 28]. Available from:
https://broadview.org/canada-immigrants-mother-tongue-diaspora/

4 Neira A. Parsai Immigration Services. 2022 [cited 2024 May 12]. The 10 most spoken (non-official) languages
in Canada. Available from: https://www.settler.ca/english/the-10-most-spoken-non-official-languages-in-canada/
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communities. Consequently, this devalues alternative knowledge systems while promoting
hegemonic understandings of Euro-centric and Western sustainable lifestyles.

A noticeable framing that is presented across the document is using education as a tool to
prepare skills and knowledge for the future, which undermines the urgency and intensity of
present challenges that are being faced by communities across so-called Canada. The need
for rapid action requires an equal urgency in equipping those on the front line in the transition
with education that reflects the importance and necessity of changes for securing a survivable
and thriveable future. In this context, we take issue with discussions of so-called Canada’s
alleged “ambitions” around addressing climate change, which we regard as a weak
commitment that fails to speak to concrete and tangible actions that should be undertaken.
While the document states that Canada has positioned itself with this ambition to address
and mitigate the climate crisis, these current efforts are not rapid nor radical enough of
changes to keep us on track. Concerningly, Canada has failed to achieve any of its climate
justice targets, raising doubts about the government's ability to meet the 2050 net-zero
emissions goal®®. While the document acknowledges steps taken towards this particular goal,
there has been minimal progress towards the established timeline, which we additionally
deem as an inadequate timeframe. Moreover, while this discussion document refers to
national agendas as indicators of progress, it's important to note that these agendas often
lead to greenwashing and fall short of implementing truly effective measures. On this note, we
would like to see the whole-of-government approach include phasing out fossil fuels as our
dominant energy source. Likewise, we find fault with the document’s discussion of the
government collaborating with industry to achieve global targets. Oftentimes, industry voices
are prioritized by the government, thus the government must listen directly to citizens and
communities with equal vigour if we hope to see effective changes made.

We additionally take issue with wording around the role of educators in teaching climate
change. In particular, the sentence “[...] only half of the national curricula in the world refer to
climate change and only 23% of teachers can explain well how to act on climate change”. This
statement unjustly holds teachers responsible for the way the curriculum is set, yet, these
educators can be coerced by external forces, such as the student’s parents and industry
influences, into compromising aspects of the curriculum. We question to what degree this
quoted report was influenced by the government’s focus on education around individual

1% Government of Canada O of the AG of C. Canada’s commitments and actions on climate change [Internet].
2021 [cited 2024 May 25]. Available from: https://www.oag-bvg.gc.ca/internet/English/att__e_43947 .html
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lifestyles, which may, in turn, have undermined educators who desired to teach the systemic
causes of climate change.

We quite a few concerns and comments regarding the multiple barriers identified by PARCA
around Canadians taking up effective climate action:

e We have reservations with the wording around the mentioned public perception of
unaffordability, such as the potential high costs of adopting sustainable practices. We
believe there exists a deep disparity between the public and the government’s
understanding of the affordability crisis. When promoting the adoption of sustainable
practices, said practices should overlap with the everyday concerns and priorities of
people’®. Additionally, the government must complement educational efforts around
sustainable practices and climate justice with the implementation of programs that
make these options accessible. We presently see these gaps with electric vehicles and
the lack of charging stations®’.

e Regarding the overestimation of the effect of low-impact solutions, such as buying local,
we would like to point out that these solutions can be both unaffordable and
geographically inaccessible, such as is the case for Northern and rural communities
1819 In this line, the framing of the discussion continues to put the onus on the people
instead of pushing the government or industry to take accountability for these
misdeeds.

e We believe there exists a major difference between what the government considers a
high-impact climate solution versus what the general public and those in grassroots
spaces would consider the highest impact. We question who will be responsible for
determining these aspects of environmental learning programs, as there could be a
great dissimilarity between provincial and territorial governments depending on how
much freedom they get in adapting the framework to their education systems.

e The document mentions Canadians underestimating social consensus about climate
change as a major barrier to undertaking climate action. However, we don’t regard this
to necessarily be the case. Many Canadians are pleading for the government to go

1 Axon S. The socio-cultural dimensions of community-based sustainability: Implications for transformational
change. Journal of Cleaner Production. 2020 Sep 1;266:121933.

17 Razi F, Dincer I. A review of the current state, challenges, opportunities and future directions for
implementation of sustainable electric vehicle infrastructure in Canada. Journal of Energy Storage. 2022 Dec
10;56:106048.

8 Dukeshire S, Mendoza J, Masakure O, Holmes B, Rippey J, Henson S. Globavores, Localfors, and Locavores:
How Canadians Perceive Local Food. Food Markets. 2021:13.

9 Pyliman V. Food insecurity in Northern Canada: Exploring the opportunities and challenges.
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further and shoulder more radical actions to mediate the impacts of climate change.
We believe this assumption is missing the contextual education of why people should
care and the government’s role in taking action and in reducing systemic barriers to
participating in actions by creating channels for advocacy and enabling local solutions.
In addition, this discussion point cites perceptions of norms as strong predictors of
behaviour. Moreover, we find the wording around the lack of knowledge concerning
climate solutions to be dismissive of diligent and comprehensive research undertaken
by climate experts.

o Once again, there is a pervasive assumption that sustainable lifestyles include
practices geared toward Western and Euro-centric audiences. These
assumptions are often reinforced by mass media which can deter underserved
communities further from taking up sustainable lifestyles °.

20 Gibson-Wood H, Wakefield S. “Participation”, White Privilege and Environmental Justice: Understanding
Environmentalism Among Hispanics in Toronto. Antipode. 2013;45(3):641-62.
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Recommendations

Shaped by the diverse knowledges and lived experiences of our team, made up entirely of
youth, we have drafted the following recommendations for the development of a National
Framework for Environmental Learning.

Recommendation 1: Programming stemming from the framework must
expand to support communities outside of students and youth, and
provide supports and compensation to educators and organizations

already doing this work.

It is vital that curriculum and programming developed for implementation as a part of the
framework is crafted in extensive consultation and collaboration with the public, Indigenous
communities, grassroots organizers, and other knowledge holders that have been engaging in
interconnected relationships with nature.

We understand that much focus is placed on youth and educational systems due to existing
infrastructures that can reach the target demographic. We suggest leveraging this
infrastructure to promote the integration of older, non-youth generations, including newcomers,
into the framework so that they can support their children and participate in sustainable
lifestyles. Of course, this must be conducted in a culturally respective way with learnings
guided by multiple ways of knowing beyond the Western model of education. Alongside this, in
order to ensure that non-youth communities have access to environmental learning
opportunities, the government needs to provide resources and tools that reduce systemic
barriers to accessing and participating in these programs.

As mentioned within the discussion document, there are already educators and organizations
that are already providing the programming and services proposed for the framework, creating
environmental learning opportunities for students, youth, and broader communities. It is not
clear how educators and organizations will be supported by the government in their work or
what types of collaboration will take place in the implementation of these programs. It would
be more efficient, and we would recommend for the government, to build upon and expand the
already existing work of so many educators and organizations, by providing systemic supports
like funding and compensation, rather than the government developing and implementing
entirely new programming that already seems to be missing the needs of communities when it
comes to environmental education.
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If the federal government feels that the provision of environmental education programming is
so important, then can we really afford to have this framework gutted, worked around, or
forced into courtrooms by provincial governments who feel the federal government is
encroaching into their jurisdictional territory. Should the different levels of government required
for the implementation of a National Framework for Environmental Learning be unable to agree
about the content and systems of programming, we recommend that the federal government
restructure the entire framework, before it is too late, to provide supports to non-education sector
learning sources like Indigenous communities, climate justice nhon-governmental organizations,
and other leaders who have already spent decades doing this kind of work, to provide teachings
from a multitude of knowledges to people of all ages and identities in communities across what
is currently Canada.

Recommendation 2: Youth have not created the climate crisis, the
government must ensure that they are burdened with the sole

responsibility of addressing its impacts.

The document must be careful about how it is framing responsibility. While youth and children
certainly have a lot at stake with the ongoing climate crisis, and should receive comprehensive
education about environmental issues in Canada, the onus should not be on them to ‘solve’ or
take responsibility for the climate crisis**. The suggestion that youth “can inspire change
within their households” without the provision of environmental literacy programs for older
generations puts an unfair, and potentially unsafe burden on youth to actively and consistently
speak up against unsustainable actions within their households. Quite frankly, it feels like the
government is asking youth to do the government’s job, of increasing environmental literacy of
adults, without providing any supports, programming, or learning opportunities for these
audiences.

At a time when media coverage of the climate crisis skews toward the negative, and when
youth mental health is generally poor, placing the burden of climate change on youth is not
effective or compassionate®. In addition to education that “empowers individuals” and
“encourages daily practices...to...promote sustainable lifestyles, practices, and mindsets”,

21 O'brien K, Selboe E, Hayward BM. Exploring youth activism on climate change. Ecology and Society. 2018 Oct
1;23(3).

22 Koder J, Dunk J, Rhodes P Climate distress: a review of current psychological research and practice.
Sustainability. 2023 May 16;15(10):8115.
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youth should also be learning about the systemic nature of environmental issues, as well as
systemic - not individual - solutions. In fact, research has found that supporting youth pursuing
transformative actions around cultural, economic and political systems can in effect foster
hope and purpose®*2*, The focus of environmental education should not be on individual
student’s behaviour changes, rather, environmental education should focus on giving each
student a grounding in Indigenous, political, and historical knowledge to understand what has led
us to this point, as well as the collective actions that can be taken to address and prevent
worsening of the impacts of climate change.

Recommendation 3: The government must provide environmental
learning opportunities beyond the standard education and schooling

systems.

We understand the importance of increasing the environmental literacy of the public and youth,
but the government must also provide accessible avenues to influence change beyond the
scope of educational programs. A 2023 study by Maria Vamvalis, containing qualitative
findings from young activists, clearly showcases that further harm is imposed on the mental
wellbeing of young people when they are not provided with impactful decision-making
opportunities to help prevent climate catastrophes in their presents and futures®. The
government cannot just tell young people that the world is on fire without providing them with
resources, space, opportunities, and influencing power to put it out. Youth have valid,
experienced input to provide on how the government addresses climate change. There needs
to be reciprocal learning between young people and governments, including lifting the burdening
focus on individual action and generating systemic changes.

Currently, youth across the country are spearheading a campaign asking the federal
government to fund a Youth Climate Corps®®. A Youth Climate Corps will rapidly mobilize a

23 Sayal R, Bidisha SH, Lynes J, Riemer M, Jasani J, Monteiro E, Hey B, De Souza A, Wicks S, Eady A. Fostering
systems thinking for youth leading environmental change: A multinational exploration. Ecopsychology. 2016 Sep
1;8(3):188-201.

24 Vamvalis M. “We're fighting for our lives”: Centering affective, collective and systemic approaches to climate
justice education as a youth mental health imperative. Research in Education. 2023 Nov;117(1):88-112.

2% Vamvalis, M. “We're fighting for our lives”: Centring affecting, collective, and systemic approaches to climate
justice education as a youth mental health perspective. Research in Education. 2023 Mar 3;117(1):88-112

26 M-105 Youth Climate Corps 44th Parliament, 1st Session - Members of Parliament - House of Commons of
Canada [Internet]. [cited 2024 Jun 17]. Available from:
https://www.ourcommons.ca/Members/en/105908/motions/12762371
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workforce to accelerate a just transition, provide job training, and liveable wages to all youth,
where no one would be turned away?’. Establishing and funding a federal Youth Climate Corps
will provide opportunities for youth to expand their environmental literacy beyond the scope of
their education, through job training programs, which will uplift and give agency back to youth
facing the burden of the climate crisis. Government commitments to fund such campaigns are
a necessary step in going beyond formal environmental education and transforming industry?e.

In the document, the question was posed “How do we arrive at a national framework that
enhances formal environmental education, encourages informal learning opportunities, and
supports environmental literacy that inspires action?”. Successful outcomes of actions can be
achieved through communities working together towards a common goal; however, collective
action cannot be achieved if the whole community is not included, and their sociocultural
identities are not reflected in learnings?°°. The government needs to develop an
understanding and awareness of alternative knowledge systems among learners participating
in programming.3! It is important to ensure that informal education is accessible through
means of inclusivity, in that it is reflective of, but not limited to, different knowledge systems,
languages, and ages. This will create inclusive learning opportunities and inclusive program
design and implementation that integrates local knowledge systems®%33, Local communities
are experts of ecosystems and living beings in their communities, therefore they should be
prioritized and supported through resources and compensation for local citizens in designing

2T The Campaign for a Youth Climate Corps. (2024, April 24). The Campaign for a Youth Climate Corps.
https://www.goodgreenjobsforall.ca/

28 Sulich A, Rutkowska M. Green jobs, definitional issues, and the employment of young people: An analysis of
three European Union countries. Journal of environmental management. 2020 May 15;262:110314.

2% Wolff T. The power of collaborative solutions: Six principles and effective tools for building healthy communities.
John Wiley & Sons; 2010 Jan 26.

3% Paulo Freire. Pedagogy of the Oppressed: 50th Anniversary Edition [Internet]. Vol. 50th anniversary edition.
New York: Bloomshbury Academic; 2018 [cited 2024 Jun 23]. Available from:
https://search-ebscohost-com.proxy3.library.mcgill.ca/login.aspx?direct=true&db=nlebk&AN=3316848&scope=si
te

31 UNESCO. (2020). Global Education Monitoring (GEM) Report 2020: Inclusion and education: All means all.
Retrieved from https://en.unesco.org/gem-report/report/2020/inclusion

32 Wood, B. T., Dougill, A. J., Quinn, C. H., & Stringer, L. C. (2016). Exploring Power and Procedural Justice Within
Climate Compatible Development Project Design: Whose Priorities Are Being Considered? The Journal of
Environment & Development, 25(4), 363-395. https://doi.org/10.1177/1070496516664179

33 Minkler, M., Garcia, A.R, Rubin, V. Wallerstein, N. (2012). Community-based participatory research: A strategy
for building healthy communities and promoting health through policy change. A report to the California
Endowment. Berkeley, CA: Policy Link, University of California Berkeley. Retrieved from:
http://www.policylink.org/atf/cf/%7B97C6D565-BB43-406D-A6D5-ECA3BBF35AF0% 7D/ CBPR.pdf
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these programs tailored to their local environment®*. For example, there is still a massive
disparity for accessible, safe greenspaces for people of colour, 2SLBTQIA+, and other
systemically excluded peoples, therefore including these communities in the leadership of
environmental literacy programs can help improve the effectiveness and relevance of the
program-3¢,

Recommendation 4: The government needs to be more specific in how
issues of climate justice and Indigenous knowledges will be used to shape

environmental literacy programming and curricula.

There must be consistency and specificity in how Indigenous knowledge systems and
knowledge keepers are to be included within the framework. Indigenous people are
disproportionately affected by climate change, and have been at the forefront of fighting for
climate justice in so-called Canada, and globally*’. As such, they should be centred and
leading discussions of climate change and solutions. Not only should they be recognized and
treated as leaders, they must also be compensated for their development of environmental
literacy curricula. The federal government must also acknowledge that Indigenous peoples are
“on the front lines of the twin crises of biodiversity loss and climate change” because of
Canadian colonial rule®®. We cannot have meaningful environmental education without
acknowledging the role that extractive colonialism has played*°.

The section entitled, “Canada: The Need to Move Beyond Awareness” is a significant
component of the discussion document that speaks to so-called Canada's efforts around
climate change. We, therefore, propose shifting this section closer to the top of the document

34 Davis A, Wagner JR. Who knows? On the importance of identifying “experts” when researching local ecological
knowledge. Human ecology. 2003 Sep;31:463-89.

3% Robinson T, Robertson N, Curtis F, Darko N, Jones CR. Examining psychosocial and economic barriers to green
space access for racialised individuals and families: a narrative literature review of the evidence to date.
International journal of environmental research and public health. 2022 Dec 31;20(1):745.

3¢ Goldsmith L, Bell ML. Queering environmental justice: unequal environmental health burden on the LGBTQ+
community. American Journal of Public Health. 2022 Jan;112(1):79-87.

37 Indigenous Peoples Disproportionately Impacted by Climate Change, Systematically Targeted for Defending
Freedoms, Speakers Tell Permanent Forum | Meetings Coverage and Press Releases [Internet]. [cited 2024 Jun
23]. Available from: https://press.un.org/en/2018/hr5389.doc.htm

38 Whyte KP Indigenous science (fiction) for the Anthropocene: Ancestral dystopias and fantasies of climate
change crises. Environment and Planning E: Nature and Space. 2018 Mar 1;1(1-2):224-42.

3°Ghosh A. The Nutmeg'’s Curse: Parables for a Planet in Crisis [Internet]. Chicago, IL: University of Chicago Press;
2022 [cited 2024 Jun 23]. 336 p. Available from:
https://press.uchicago.edu/ucp/books/book/chicago/N/bo125517349.html
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to set the stage on what is currently being accomplished and why educational reforms are
needed across all stakeholders to amplify current efforts and achieve set targets.

When dealing with complex issues, it is useful to use specific language. In the document,
environmental education, and education about climate change are used somewhat
interchangeably. While an overarching knowledge of environmental issues is useful for
broadening one’s understanding of climate change, the document should be clear on what
falls under the purview of environmental education. How we discuss environmental issues has
major impacts on how we feel about said issues*. It is vital that any environmental education
programs and curricula stemming from this framework are not limited to ‘climate change’, but
that they also incorporate and address the capitalistic, colonial systems and the injustices the
perpetuate to ensure that students are obtaining a ‘climate justice’ education**.

40 Ojala M, Cunsolo A, Ogunbode CA, Middleton J. Anxiety, worry, and grief in a time of environmental and climate
crisis: A narrative review. Annual review of environment and resources. 2021 Oct 18;46:35-58.

41 Sover K, Walsh EM. Introduction: Climate Change Education Must Be Education for Justice: Historical and
Conceptual Foundations for Centering Equity in Climate Change Education. InJustice and Equity in Climate Change
Education 2022 Feb 21 (pp. 1-38). Routledge.
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